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Abstract 
The Worcester Clemente Course in the Humanities teaches motivated and passionate 
individuals who are experiencing economic hardships. They learn about various topics 
surrounding the humanities in order to connect them to the moral life of downtown and enable 
them to further their careers or education. Currently, many of the students stop their education at 
the completion of the course because of a lack of knowledge on how to continue as well as other 
barriers preventing them from continuing. The goal of this project, and the resources guide that 
accompanies it, is to empower the students and alumni of the Worcester Clemente Course and 
enable them to continue their education outside of the Clemente Course Classroom. These 
resources include continuing education resources, humanities related resources in the Worcester 
area, and social service resource that have the ability to remove barriers in the way of someone 
trying to continue their education.  
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1 Introduction 
S ​ince 1995 the Clemente Course in the Humanities has been empowering the 
economically disadvantaged to rise above the societal oppression that kept them from moving 
forward.  Founder Earl Shorris was inspired to create this program, based on the concept that 
teaching the humanities changes the way people think and react to the world, giving the 
impoverished the tools they need to overcome what he called a “surround of force.” (Shorris, 6) 
Since then the Clemente Course has spread to cities throughout the United States and several 
other countries, helping people by building a community and teaching the humanities. 
The Clemente Course in Worcester strives to accomplish this goal by bringing its 
students and their families closer to each other, the community, and to the resources they need 
to continue their education.  Many students that graduate from the course go on to become 
leaders in the Worcester community and obtain degrees, and return for Clemente Worcester 
events.  With each year this community grows as a new group of students experiences all the 
course has to offer.  However, many students that graduate from the Clemente Course find that 
the high cost of education is still a barrier to getting a degree, and as the community grows it 
becomes harder to communicate event information, especially to past students who no longer 
live in the area.  The Worcester Clemente Course mostly relies on mass emails and word of 
mouth to pass along event information, which can leave many people out.  Although the 
Worcester Clemente Course has a website, it lacked the resources current students and alumni 
needed to help them overcome these obstacles.  
The goal of this project was to help the Worcester Clemente community achieve their 
mission of building a community and teaching the humanities by updating and expanding their 
website to include the necessary resources. These resources covered three different categories, 
educational resources, humanities resources, and social service resources, that all work to help 
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students and alumni of the course to continue their education. The educational resources 
provided a way for students and alumni to move past the barrier of where to go next when they 
completed the Clemente Course. These resources included various classes in the Worcester area 
related to the humanities as well as degree help programs aimed at helping students earn a 
college degree. The humanities resources included museums, galleries, and organizations related 
to the humanities in the Worcester area. These resources all allow students and alumni to 
continue their education on their own, outside of the classroom. The social service resources 
includes information on shelters, food assistance, family assistance, and medical services that all 
aim at helping students and alumni to eliminate barriers preventing them working on their 
education. Together all of these resources help to empower the  students of the Worcester 
Clemente Course and connect them further to the moral life of downtown. 
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2 Background 
2.1 The Clemente Course in the Humanities 
The Clemente Course in the Humanities is an adult education program that teaches the 
humanities at the college level to people living in economic distress.  Students learn about moral 
philosophy, literature, history, art history, critical thinking, and writing in college-accredited 
courses taught by professors from local colleges and universities.  The target audience for the 
course includes the poor, unemployed, low-wage workers, ex-convicts, addicts, and the 
homeless.  It is offered in many different locations across the United States as well as in Canada 
and Australia.  The course is based on: 
the conviction that by studying the humanities, individuals who have been denied access 
to economic, cultural and social opportunities develop the critical, reflective, and creative 
skills that empower them to work effectively toward improving their own lives and those 
of their families and communities (“About the Program”). 
To help students achieve these goals they are provided with tuition, books, childcare, and 
transportation at no cost in order to remove significant obstacles that prevent them from gaining 
access to higher education.  The experience of the students of the Clemente Course in the 
Humanities has proven that through learning in a caring and respectful environment, people can 
be empowered to create personal and societal change.  
2.1.1 History and Founding of the Course 
The Clemente Course in the Humanities was founded in 1995 by Earl Shorris after a 
conversation he had with an inmate at the Bedford Hills maximum security prison in New York 
State. He was completing research for his book The New American Blues when he asked a group 
of inmates, “why do you think people are poor?” It was Veniece Walker, an inmate who had 
been there since she was 20 years old, who responded with the inspiring words that Shorris used 
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to start the course.  She responded to his question by saying that poor people need to go 
downtown to plays, museums, concerts, and lectures where they can, “learn the moral life of 
downtown” (Shorris).  She continued on by saying that the children who grew up in the city 
needed a “moral alternative to the street” (Shorris).  What she was explaining was that 
underprivileged children rarely have the opportunity to learn the humanities and in turn grow up 
to be poor adults who never had a proper education.  Shorris believed that the ultimate skills in 
life are reflection and critical thinking as taught by the humanities.  These children who were 
deprived of the humanities have a smaller chance of coming out of poverty.  It was the idea that 
studying the humanities is “in itself a redistribution of wealth” (Shorris) that sparked Shorris’ 
idea to create the course. 
Since its inception in 1995 the Clemente Course has spread across the country and to 
Canada and Australia.  (“About the Program”) The original fundamentals of the Clemente 
Course 
in the Humanities are still the same today as they were when the course was first started. 
2.1.2 Mass Humanities and the Clemente Course in the Humanities 
The first Clemente Course in the Humanities in Massachusetts started in October of 
1999 in Holyoke.  Today it has expanded to five other cities, including Dorchester, New 
Bedford, 
Brockton, Worcester, and Springfield.  All of these programs are funded by Mass Humanities as 
well as other local organizations.  Mass Humanities has played a large role in starting and 
developing these programs into what they are today.  They work towards expanding the course 
and growing it into what it is today because of the vast success they have had throughout the 
state.  As seen below, the Clemente Course has helped students work towards life goals, have 
greater confidence, and achieve education goals that they previously thought they could not do. 
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 Figure 1: Clemente Course by the Numbers 
Worcester’s Clemente Course in the Humanities restarted in 2015 after a hiatus of more 
than a decade.  It is sponsored by Mass Humanities in partnership with Worcester Interfaith. 
Classes meet twice a week at the Worcester Art Museum and cover topics ranging from poetry to 
critical thinking and writing taught by professors from local universities.  In the few years since 
its restart, Worcester’s Clemente Course has had major successes in empowering its students and 
creating a community of caring and connected individuals. 
2.2 Learning Beyond the Clemente Course 
While adult education courses are a great way for people in socioeconomic distress to 
expand their education, there can be many factors blocking them from completing these courses. 
There is also many students who do complete the course who still have a desire to continue 
learning.  There are many different ways for these people to continue their education whether it’s 
through self-directed learning and learning through public means, taking local classes, or 
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working towards earning a degree. 
2.2.1 Public Institutions for Education 
Self-directed learning is a process in which an individual diagnoses their own learning 
needs, decides on their own learning goals, identifies resources for learning, implements learning 
strategies, and evaluates learning outcomes (Banz, 45).  There are many benefits to self-directed 
learning including individualizing the learning experience and learning at a pace that the student 
is able to work at.  When the student is deciding on what to include in their education they 
become more passionate about what they are learning and are more willing to put in effort.  They 
also tend to have more success in their education when they are able to set the pace of their 
learning.  Self-directed learning can be extremely beneficial to someone who wants to further 
their education and can easily be done by using readily available resources such as public 
libraries, museums, and cultural Organizations. 
Public libraries date back to 39 B.C.  in Ancient Rome where Julius Caesar included 
them 
among his plans to adorn and build up the city of Rome (Dix, 286).  They were used to make 
works, such as poems and books, available to a wider audience.  These libraries, however, were 
intended for the higher classes of people because of the high level of illiteracy in the ancient 
world.  Today, public libraries are a logical focal point for the learning society because of their 
many resources, They are the only major educational system that aims to cover the entire 
lifespan of its clients as well as serve clients at all levels of abilities.  The public library allows 
for people of all ages, learning abilities, and socioeconomic status to enrich themselves in the 
humanities (McCook, 246).  As Earl Shorris learned, this allows for people to fit in more with 
society and in turn become more successful in their life. 
Museums offer a great deal of learning opportunities for self-directed learners.  Their 
educational role is now considered to be at the core of their service to the public and their 
mission is a “responsibility to nurture the minds and the spirit of the communities it serves” 
(Soren, 149).  In the museum the exhibitions serve as the facilitator in the teaching-learning 
transaction through self-guided galleries or interactive experiences.  Today, museums act as 
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multi-dimensional institutions “with tremendous capacity for bringing knowledge to the public 
and enriching all facets of the human experience” (Soren, 152).  Using self-guided tours or 
interactive exhibits allows people to find their own directions and forge their own paths as they 
are learning.  This allows for the student to stay interested in what the are learning and become 
passionate about their education.  Museum collections represent cultural, scientific, and natural 
heritage diversity throughout the world and are intended to “help individuals in society become 
aware and develop critical understanding of the diversity of human cultural achievements and 
past human behavior” (Soren, 150).  These ideas all allow people to expand their education and 
continue their learning independently. 
2.2.2 Obtaining a College Degree 
Getting a college degree can be an important and empowering step in a person’s life. 
While is not necessary for everyone to have a college degree, the benefits that come with having 
one are immense.  With an ever changing society, education is supposed to help “develop the 
general metacognitive abilities necessary to keep up with the changing skill requirements of the 
contemporary workplace” (Carnevale 24).  This, in turn, allows for economic self-reliance and 
emotional and physical self-empowerment.  Successfully obtaining a degree, however, is not an 
easy process, especially for people in socioeconomic distress.  The high costs of obtaining a 
degree and knowing where to start can prove to be formidable barriers to many adults wishing to 
further their education.  Luckily, there are many programs and services, such as tuition assistance 
programs, earning college credit through life experience programs, online degree programs, and 
community colleges, that work towards helping people receive a degree. 
Tuition assistance programs and resources work towards allowing people from all 
backgrounds and socioeconomic status to have equal opportunity to get a degree.  There are 
several different types of assistance programs including scholarships and grants, government aid, 
and employer assistance.  Scholarships and grants are the most diverse and widely available 
tuition assistance resources.  They are the most ideal resource as well because once they are 
awarded they do not have to be repaid.  Government aid is a resource that is available to anyone 
who may need it and is awarded based on need.  Federal student aid is the most common form of 
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financial aid and comes in the form of grants and federal loans.  These loans, if accepted by the 
student, have lower interest rates than private loans making them more favorable.  Some states 
also offer unemployment incentive programs that will aid the unemployed adult in furthering 
their education at no cost.  On the other side, some employers offer tuition-reimbursement 
programs for students who complete job training programs.  All of these resources can reduce the 
burden placed on students when they are trying to earn their degree and can remove the most 
significant barrier standing in their way. 
A major barrier for adults trying to earn a college degree is not knowing where to start. 
Programs that allow them to earn college credit through life experience help guide adult learners 
towards their desired career goals through classes, experienced instructors, and advisors. 
Earning college credit through life experience is a phenomenon of the seventies that has 
continued to grow through to today.  These programs merit academic credit when it is properly 
demonstrated and validated by awarding credits for knowledge acquired from activities like 
political work, retail management, corporate administration, writing, and even travel (Meinert, 
339).  There are a few different ways to earn these credits including challenge exams or creating 
an academic portfolio. Challenge exams test what older students already know about 
college-level subjects for a modest fee, awarding college credits for passing the exam.  The 
exams cover the amount of material that would be covered in a single college course, but only 
cost a fraction of the price.  The other option of creating an academic portfolio is beneficial for 
students who do not test well or for those whose work is products such as artwork, certificates, 
business plans, articles, software, videos, or written reports which attest to the competency in 
selected subject areas.  Many colleges that accept these portfolios require students to enroll in a 
course that teaches them how to put together a portfolio and develop their applications.  These 
programs together help guide adult learners towards getting their degree as well as gives them 
the motivation to continue pursuing their degree. 
Many adults wishing to continue their education find that an online degree is more 
accessible and cost effective than a traditional on-campus degree.  Online degrees have many 
benefits that create an easier time for adults to earn a degree.  They are generally less expensive 
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than a traditional degree because of the ability to reuse lectures and deliver content to more 
people. Students are also not limited on geography and can therefore choose to enroll in a less 
expensive university that they would not be able to attend in person.  The student also has the 
ability to decide when and where they want to do their learning.  This creates the flexibility that 
is needed for some students to be able to complete their degree programs. 
2.3 Clemente Course Websites 
Having a website with various amounts of information can be extremely beneficial to 
past, current, and future students of each course. Enhancing the web presence  of each course 
could eliminate the communication issue with students and faculty of the course as well as 
promote involvement from all groups of students.  
2.3.1 Websites of Other Clemente Courses 
Most courses have a web presence providing at least basic information about that 
specific course.  These websites vary in the amount of information provided and the types of 
resources made available to its users.  However, since many of the courses are sponsored by a 
college or university, the online information for the course is just a page on the college’s 
website.  These pages generally contain information about the course’s goals, services offered, 
location, and the application process. These websites rarely address current and past students and 
focus more on future students and getting them interested in enrolling in the course.  
Courses with their own website have more information, including more robust ‘About’ 
pages, blogs, and calendars.  A select few of these website have resource pages for students 
and/or alumni.  The Free Minds program in Austin, TX is a program affiliated with the Clemente 
Course and has an alumni resources page containing resources for continuing education, moving 
forward in their career, and discovering various humanities programs and organizations in 
Austin (“Alumni Resources”). This website, however, is an outlier. Many of the websites lack 
resources for past and current students and heavily focus on enrolling more students. 
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2.3.2 Worcester Clemente Course Website 
The original website of the Clemente Course in Worcester was mainly directed toward 
prospective students and potential donors.  It consisted of information about the course, an 
online application, a donation form, and blog and gallery pages specific to the Worcester 
course.  However, the website lacked any information or guides for current and past students. It 
also did not appear to be kept up to date with current class offerings and blog posts. While there 
is a link to the Mass Humanities website, which contains a calendar of events in Massachusetts 
there are no resources or events directed at the Worcester Clemente Course and its students on 
the website. 
 
Figure 2: Current Header of clementeworcester.com 
3 Methodology 
When starting this project we were tasked with the goal of finding a way to empower the 
students of the Clemente Course in the Humanities.  Through research about the course and 
discussions with various stakeholders we decided to make our intervention on 
clementeworcester.com in the form of a resources page and calendar of events page. 
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3.1 Choosing a Focus Group 
The stakeholders of this project include current students, alumni and past students, 
program directors, instructors, academic directors, families of students, and donors.  After much 
consideration, we decided that focusing on the students and alumni of the course would make the 
largest impact.  The other stakeholders were ruled out for a number of different reasons. 
Instructors already have their own way of teaching each course and keeping track of how 
students are doing that works for them. While standardizing this or providing a new resource for 
them could be beneficial, many of them may be unwilling to change the way they are teaching 
because what they have already works for them. Program directors and academic directors were 
ruled out for much of the same reason as professors; many of them have working tools needed to 
complete the tasks they need to get done. Families of students were largely considered as our 
focus group, however, were ultimately ruled out because there is a fair number of students and 
alumni in the course that this would not affect.  Since we wanted to make the largest impact on 
the course that we could, we decided that focusing on this group would not be the best route to 
take. 
The decision to focus on the students and alumni made the most sense to best benefit the 
course as a whole.  The students and alumni can be broken into a number of categories, which 
includes students who completed the course, students who did not complete the course, present 
students, and future students.  We decided that creating a resource that focuses on all of these 
groups would be the most beneficial to the course because it would impact the largest number of 
people. 
Once we decided on which group of stakeholders to focus on, we needed to decided on 
whether to create a tool for the course as a whole or to focus on one area.  We ultimately decided 
to focus on just the local course in order to create a more personalized outcome.  This allowed us 
to go further in depth in our research, create a more personalized and useful finished product, and 
create a larger impact on the students.  Our final product can also be used as a guide for other 
Clemente Courses to follow to create the same intervention at courses throughout the country. 
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3.1.1 Requirements Elicitation 
We knew the intervention would be about the Worcester Clemente Course’s current 
website, so we began by analyzing the current site.  We analyzed the information provided 
and the structure of the website to determine the target audience and reveal improvements that 
could be added.  Our analysis revealed that the website was created to help prospective students 
learn more and apply to the course, and that the website was not accessible on mobile 
platforms.  From this information we decided that expanding the website and making it 
accessible on mobile devices would be a the most impactful intervention.  The addition of a 
forum and/or calendar of Clemente and local humanities events were also suggested. 
After determining the type of project we were going to deliver, we talked to the 
Worcester 
Clemente Course coordinator to learn what resources would be most beneficial.  The Program 
Coordinator was able to give us information about what the current and past students wanted 
the most as well as resources that she would like to be a part of the website expansion.  She 
also believed that a calendar would be a good addition to the website, but the forum is 
something we should ask the students about. 
It is crucial to know what platform the website runs on in order to select tools to add and 
be able to format the new pages correctly. We spoke with the website administrator to get more 
details about the website’s creation and management. Through this discussion we learned that the 
website was created using wordpress as well as the template that was used, which we were able 
to use later in the design process. 
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 Figure 3: Results From the Student Survey 
After these discussions we began interviewing and surveying students to get their input 
on what they thought would be most beneficial to them. Our survey consisted of questions that 
asked about how they communicate with each other, how they about events, how often they 
utilize local public resources, and anything else they may wish to see on the website that thought 
would help them progress.  From this survey we were able to determine that resources for 
financial aid for college, managing work and college courses, and a guide to local humanities 
organizations would be beneficial to the students.  The survey also revealed that including a 
calendar instead of a forum would be more beneficial to the students. 
3.2 Selecting Student Resources 
One of the main goals of this project was to create a resources page for current 
students, alumni, and anyone else connected to the Worcester based Clemente Course in the 
Humanities.  The decision on how to organize this page was based off of research of other 
websites as well as conversations and interviews with stakeholders.  The goal of this page is to 
help to connect students and alumni to the “moral life of downtown” as was the original 
founding 
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purpose of the Clemente Course in the Humanities.  This page includes information on local 
libraries and museums, continuing education, and social service resources. 
Of the Clemente websites that were researched only two of them offered some type of 
resource page for students and alumni.  The first page was found on Free Minds of Austin 
Texas’s page.  This included resources for continuing education, career and life help, and 
humanities resources in the area.  It is set up in a bulleted list with links and short descriptions of 
each resource.  The page is well organized and easy to follow, however, does not provide much 
information about each resource. 
 
Figure 4: Resources Page From Free Minds of Austin, TX 
 
The second page comes from the Jefferson Clemente Course in Port Townsend, WA. 
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This page is found under a link called “For Students” on the sidebar of their main page.  This 
page is dedicated to educational resources for current students and alumni of the course.  While 
the resources are beneficial to the students, the page is unorganized and difficult to find on the 
main page.  For a student that is looking to continue their education, it is unclear that this page 
will be the resource they are looking for.  
 
Figure 5: Resources Page From the Jefferson Clemente Course 
 
3.2.1 Educational Resources 
Many of the students and stakeholders that we spoke to expressed that there was a need 
for more guidance for education once students have completed the course.  We learned that two 
of the main barriers holding students back from continuing their education are financial 
insecurity and lack of knowledge on how to continue their education while working.  The goal of 
this page is to provide resources and guidance to students who wished to continue their 
education. 
The next step in this process was to find degree programs that are affordable and provide 
resources to adult learners.  After speaking with students we learned that some students are 
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looking to complete their degree online while others would prefer to attend classes in person. 
We decided it was best to include both types of courses on the resources page to ensure a larger 
set of stakeholders could be reached.  A list of online and in-person programs throughout New 
England was compiled and researched in order to ensure the best programs were being included 
on the final page.  We did not want to include too many programs to ensure the final product was 
not too cluttered and difficult to look through.  To prevent this from happening, we discussed 
which criteria was most important for the programs to follow and chose the ones that fit best. 
The criteria that each course needed to fit in included affordability, location, and access to 
support from program staff.  Many of the courses and programs were ruled out because of 
location, however, some were also ruled out because of the lack of support.  An important factor 
in completing a degree program comes from support.  It is especially important for students who 
have completed the Clemente Course in the Humanities because much of their learning has been 
through discussion.  It is also important for them to have guidance on where to go and how to 
continue their education as we had learned through discussions and survey results. 
While some students expressed their desire to get a degree, other students wanted to 
continue learning without the added stress of working towards a degree.  To help these students, 
the final resources page contains a tab for local courses and classes.  Again, after some research, 
a list of courses was compiled.  There are many local courses and classes throughout the 
Worcester area. In order to ensure the page does not become too cluttered we had to choose 
certain classes to be included on the page.  These classes were decided on based on their 
location, the topics of the classes, and affordability.  Many of the local classes had admissions 
fees, however, some were much more affordable than others.  Since affordability was a big topic 
on why students were not continuing their education, we decided it was best to rule out the 
courses that were too expensive.  The other aspect was based on topics of the courses.  In order 
to keep the page aligned with the goal of the project, any courses that were not directed towards 
the humanities were also ruled out. 
3.2.2 Humanities Resources 
After researching and learning about the founding of the Clemente Course in the 
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Humanities, we decided to include a resource that contains information on local humanities 
organizations.  The goal of this page is to help connect students and alumni to the “moral life of 
downtown”, relating back to Earl Shorris’ main founding principle.  This page also has the 
ability 
to help students and alumni continue their education in other ways.  When deciding on which 
resources to include we wanted to ensure that the largest number of students and alumni would 
be reached.  In order to do so we created and sent out a survey including questions on which 
types of activities they would participate in.  From these survey results and other research we 
decided to include information on local libraries, museums, and organizations all relating to the 
humanities. 
Including information about local libraries was an important factor of this page.  Libraries 
empower the individual, build communities, and are overall the great equalizer.  They bring 
people of every age, education level, income level, ethnicity, and physical ability together to 
have conversations and to learn from and help each other.  Libraries also “provide resources 
that they could otherwise not afford - resources they need to live, learn, work and govern” 
(Jfalcon).  All of these factors relate back to the main goal of the project.  In order to ensure ease 
of access to the libraries we decided to include information on how to use a library.  We met with 
a librarian at the Worcester Public Library and discussed the various tools and resources the 
library has to offer.  We also decided to include information about all public libraries in 
Worcester to ensure all students and alumni could easily access a library if they needed. 
Museums and galleries are beneficial to the learning of individuals if the individual is 
willing to put in the work to learn.  By including information on local museums and galleries on 
the resources page we are taking the first step for the students and alumni in learning through 
their environment.  By having one central location with various museums and galleries for them 
to go to students and alumni are able to find a place that peaks their interest and attend one of 
the museums or galleries without doing too much of their own research.  When deciding on what 
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to include on this page we needed to take many factors into consideration.  Some of the things 
we were looking for when researching museums and galleries to include were their location, 
prices, and relation to the humanities.  In order to ensure that we were reaching the largest 
amount of students and alumni we decided to only choose museums or galleries that are in or 
right outside of Worcester.  This gives each person an easier opportunity to visit each of these 
places.  We also wanted to ensure each person would be able to attend each place without 
having to worry about the price.  Because of this, we decided to only include museums and 
galleries that had affordable prices or ones that offered discounted tickets for various reasons. 
The final criteria was that each museum or gallery needed to relate to the humanities.  This was 
to ensure the theme of the page stays congruent with the theme of the course and helps 
students and alumni to enrich their education in the humanities outside of class. 
3.2.3 Social Service Resources 
An important aspect of the project that came up after many conversations with various 
stakeholders was the need for a place for students and alumni to go to to get various types of 
help.  Currently if a student or alumni is in need of shelter, healthcare, or many other things they 
can contact someone from the course and be directed on where to go to get help.  However, 
there is only one person who is in charge of this and the number of people who go to her for 
help can become overwhelming.  The goal of this page is to have a place for these students and 
alumni to be directed to in order to start their search to find what they need.  This allows the 
students and alumni to become more independent and in turn empowers them and gives them 
more confidence in themselves. 
Deciding on content to be included on the social services page was much different than 
the others.  The main reason for this is that we wanted to ensure we included as many resources 
as would be needed to ensure the largest number of people could be helped.  Also, this page is 
23 
the only one that does not relate back to the humanities.  When deciding on what to include in 
this page we spoke with several different people connected to Worcester’s Clemente Course to 
learn about the different needs of different students.  We learned that many students call looking 
for a place to live, help finding a job, healthcare, and various other needs.  With this information 
we began researching different organizations and aid throughout Worcester and beyond. 
3.3 Populating the Calendar 
There were a few different options to take into account when organizing the events 
page.  In order to create ease of access for all students and alumni we needed to decide on 
which format would be best.  While researching other online calendars we found that events 
pages can be formatted in several different ways including a calendar format, listed by day, or a 
listed by subject. 
 
Figure 6: Worcesterma.gov Municipal Calendar 
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 Figure 7: Tower Hill Botanic Garden List View by day 
A third option that combines the first three is a feature found on the Illinois Humanities events 
page, as seen below.  This feature allows the user to choose a focus area or program they are 
interested in and view only those events.  This allows for the events to still be listed in a calendar 
or list view by day, but also includes segmenting the events by category.  This also helps to 
declutter the calendar and makes it easier for the user to read.  Allowing the user to view only 
the events they are interested in has the ability to create more interest and attendance at these 
events.  Having this feature also helps to appeal to and fit the needs of more users. 
 
Figure 8: Illinois Humanities Upcoming Events Filtering 
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An important feature included in many calendars and events pages is a submission page. 
Allowing for anyone to submit an event to be included in the calendar was an important aspect 
of this project.  This allows for the Clemente students and alumni to stay connected as well as 
allows them to support each other in events that someone may be a part of.  This submission 
page allows for events to be screened before being added to the calendar but still allows for 
anyone to be able to add an event to the calendar.  
Worcester’s Clemente Course in the Humanities hosts many events and lectures that all 
students are welcome to attend.  There are also many other events in the Worcester area that 
promote the humanities and enrich the education of both students and alumni.  However, there 
was no central location where all of these events were posted, which resulted in a lack of 
attendance from these groups.  Originally some events were emailed out as they came up, but 
many were overlooked or missed.  In order to promote learning through events and activities, an 
events tab was added to clementeworcester.com.  This allowed for easier access to many events 
in the area as well as more involvement overall from students and alumni. 
Once we decided on adding an events page on the website, we needed to decide on which 
events to include.  This proved to be a difficult task because there were many local organizations 
that hosted many different events that could be beneficial to the students and alumni of the 
Clemente Course.  We started our research by compiling a list of online calendars of different 
organizations and associations in the area.  Once we had this list we populated a google calendar 
with a number of the events from each organization to see how the final product would look with 
each event. 
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Figure 9: Google Calendar Populated with Local Events 
As seen above, the calendar quickly became extremely cluttered and difficult to read.  We 
decided that we needed to develop criteria for the events that would be included in the calendar 
and then choose a small number of events to be included in the final product. 
The events that were included into the final page all needed to be close to Worcester, be 
related to the humanities, and be one time events.  We wanted these events to be easily 
accessible to the students and alumni in order to motivate them to attend more events.  The closer 
the events are to them the more likely they are to attend.  We also wanted to make sure the 
calendar still 
aligned with the goal of keeping their learning in the field of humanities.  By only including 
humanities related events we were promoting further learning and Earl Shorris’ original founding 
idea.  Many local organizations have weekly events that could be beneficial to the students and 
alumni.  We decided not to include them in our calendar, however, for a few different reasons. 
One of these is that there were too many repeating events and these would quickly clutter the 
calendar.  Another reason is that these events were often the same thing week after week.  In 
order to promote learning and allow the students and alumni to expand their knowledge we 
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decided it was best not to include events where they would not learn much after their first time 
attending. 
3.4 Design Methods 
Tools and websites must have user interface (UI) elements that are easy to access and 
use in order to be effective  ("User Interface Design Basics"). We followed the UI design 
principles laid out by the U.S.  Department of Health and Human Services when creating the 
additional web pages and the mobile update to ensure a well-designed interface.  Added details 
made the rules tailored to our objective to create a website expansion and a mobile version of 
the site. 
3.4.1 Desktop Design 
When designing a webpage, one of the most important aspects of the design is 
consistency.  In order to make our website additions follow this principle, we analyzed the font, 
color, and layout of the ‘Home’ and ‘Apply’ pages of original website since the purpose and 
types of information provided there were similar to ours.  We recorded our results in the style 
tile, which was used throughout the design process to choose the best layouts, heading styles, 
font types, and coloring. 
The results of our analysis are the most evident in the student resources pages due to 
the amount of text and headings.  Since the content of these pages was the most important part 
of them, we modified the style slightly in order to prevent the user from being distracted from 
any other content on the page.  We incorporated design elements of student portals and news 
websites since their key design principles are emphasizing important information, keeping the 
content flexible to ease navigation, and a mobile extension with the same content (Schaffhauser). 
Consistency was maintained through the styles of the heading and layout of the body text, 
however the color scheme was only applied to the headings and a table of contents at the top of 
the page.  All of the body text was made black and the background white to allow the user to 
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focus on the content and emphasize the information hierarchies by making the headings stand 
out.  The only exception were hyperlinks, which were colored blue and underlined to 
differentiate them from static text. 
To increase navigability the top of these pages consisted of a title, one sentence 
description of the content, and a table of contents, as shown in Figure 10.  These gave the user 
an overview of the information provided without having to scroll down and skim the page.  This 
way the user would know if this page would be helpful to them with minimal effort.  The table of 
contents also served as a way to quickly navigate the the section that the user was interested in. 
The table consisted of headings and subheadings that were links to the locations on the page. 
Since the pages could become long, the table reduced mental and physical load on the user by 
removing the need to scroll through the page and scan each heading for the one they were 
searching for or remember that section’s location. 
 
Figure 10: Top of the Resources Page for Local Humanities Information 
Different layouts were chosen to represent the different purposes of the sections to the 
user, increasing the website’s function visibility.  Figure 11 below displays the layout of an 
informational section, which is used to provide general information about a topic and contains 
links to multiple related resources.  The second layout, shown in Figure 12, were descriptive 
sections used for directing the user to one specific external resources.  This layout consists of a 
hyperlink to the resource’s website as the section heading and a brief description of the resource 
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as well as why it is helpful.  Additional information may be provided, such as the location or cost 
of admission.  Any locations were also shown in an embedded Google map, which allowed the 
user to go to the location in Google Maps and get directions or save the location. 
 
 
Figure 11: Informational Section Layout 
 
Figure 12: Descriptive Section with a Mini-map Layout 
 
The design of the events page focuses more on simplicity and readability than style 
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consistency since its content is so different from the rest of the website and the number of 
events per day was highly dependent on the number of organizations included and how many 
events they were holding.  We compared different calendar formats in terms of displaying 
different categories and displaying multiple events at a time. 
A grid view calendar is an easily recognizable layout and allows the user to quickly see 
what’s happening in the month, however when there are more than a few events per day the 
calendar becomes cluttered to read.  A list view calendar is easy to read and allows for more 
space to add more information about each event.  While some users prefer to view the events in 
the calendar format, others may prefer to view the events in a list form.  Some events pages, such 
as the one from Tower Hill Botanic Garden, allows for the user to view the calendar in a list 
form or in calendar form.  This option is beneficial because it fits the needs and creates ease of 
access for more users. 
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4 Results and Analysis 
Overall we met the goal of finding a way to empower the current, past, and future 
students of the Worcester Clemente Course in the Humanities with the guide of information to be 
included on clementeworcester.com. This information can be used for students and alumni in the 
coming years to continue their education beyond the Clemente Course. The written out guide is 
formatted and designed in a way that can easily be transferred to clementeworcester.com or 
printed out and easily followed on paper. This format allows for reaching a larger number of 
students and alumni since some may not use the website while others may. 
4.1 Resources Section 
The resources page proved to be the most important aspect of this project. With the goal 
of empowering the students of the Clemente Course, this page had the greatest impact on the 
community. Here students are able to continue their education in a way that they choose without 
the confusion of where to start. They are able to find local resources to better connect themselves 
to the humanities and the community and in turn empower themselves. 
4.1.1 Educational Resources 
After much research and consideration we decided on including three continuing 
education programs and five local organizations that offer various types of classes.  The three 
education programs we included are Worcester Next Step, College Unbound, and The Center for 
Workforce Development and Continuing Education at Quinsigamond College.  Having only 
three programs on the page makes choosing which program and where to start less 
overwhelming for the student.  These three programs all include large support systems that work 
towards getting adults to start their education and ensure that they finish their education.  They 
are also all affordable and offer several options for people who may not be able to afford to get 
an education otherwise.  All three of these organizations meet all of the needs of the students and 
fit into the criteria we were looking for.  
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The local organizations we included are Tower Hill Botanic Garden, Worcester Art 
Museum, Worcester Center for Crafts, Worcester Nightlife, and Worcester Public Library. These 
organizations were all chosen based off of the types of classes that were offered, the cost of the 
classes, and their locations. While we do not know if these are the best based on student 
feedback, we do know that those three categories were important to the students when deciding 
on which organizations to include. Having several different options on the guide and to be 
included on the website was important to ensure we could appeal to a larger number of the 
participants of the Clemente course. These organizations all have courses, locations, and prices 
that fit into the criteria we were looking for when researching classes to include.  
4.1.2 Humanities Resources 
Including the humanities resources page was an important aspect of the project because it 
fulfills the goal of connecting students and alumni to the humanities and to the moral life of 
downtown. We included several different museums, galleries, and organizations all relating to 
the humanities in the Worcester area. All of these allow students and alumni to continue their 
education outside of the classroom on their own will. The resources we picked all fit in the 
criteria of being reasonable in price, close to the Worcester area and most students, and related to 
the humanities and the Clemente Course curriculum.  
4.1.3 Social Service Resources 
Including the page for social services resources was an extremely important aspect of this 
project.  Many students are limited in their ability to continue their education because of factors 
that are beyond their control.  The Clemente Course works to eliminate any barriers holding 
students back from continuing their education by providing transportation, childcare, and many 
other things to every student who partakes in the course.  Unfortunately, there are still many 
more factors that can prevent someone from completing the course or continuing their education 
later on.  Having this page allows students to find what they need in order to get the help that 
they need.  It works with the goals of the Clemente Course and helps to eliminate any barriers 
holding students back from learning. 
The resources we included on this page include shelters, food assistance, family 
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assistance, and medical services. We chose these resources based off of conversations we had 
with students and faculty of the course. We chose resources that covered a wide variety of 
challenges that someone may face while staying within the Worcester area and keeping the 
number of resources low. This is all to ensure more people can benefit from the guide by 
covering all issues they may encounter, making the solutions more accessible, and making the 
decision on which resource to use easier by including fewer of them. These resources will help to 
eliminate any barriers the students may be facing when they are trying to continue learning while 
partaking in the course or after they have completed the course.  
4.2 Calendar of Events 
When starting this project, the first idea was to create a calendar page to post all of the 
activities in the area.  The goal of this was to bring people connected to the Clemente Course 
together and connect them to the humanities.  Finding the best way to implement this feature, 
however, proved to be one of the more difficult tasks of the project.  There are many humanities 
related organizations throughout Worcester that offer a variety of different events, and compiling 
a list of these organizations and events created an extremely cluttered calendar with far too many 
events to look through.  Because of this, we had to find the best way to ensure we were including 
the most beneficial events for the page.  In the end we chose six local organizations that offered a 
variety of different events to include in the calendar.  The decision to choose a small amount of 
organizations was important because it created an easier to read and neater final product.  This 
elicits a greater response from students and more participation overall. Having more participation 
in these events helps to achieve our goal of connecting the students and alumni to the humanities. 
4.3 Expanding to Other Courses Guide 
The final portion of this project that we included was a guide to make this integration in 
other course across the country. This guide’s purpose is to empower and impact more students 
across the country. After doing research on how to make the biggest impact on the students of 
the Worcester Clemente Course we realized that these things could be easily transformed for 
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other courses. The guide explains step by step which resources would be best to include on their 
website or guide for students.  
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5 Recommendations 
5.1 Student Forum 
One feature we considered as a team was the idea of including a forum page on 
clementeworcester.com where students and alumni could share thoughts, idea, articles, and many 
other things with each other and continue their discussions and learning online.  Ultimately we 
did not include this as part of our project because of the lack of time to implement it into the final 
product.  However, the research we had done proved that a forum would be a great addition and 
beneficial resource to both the students and alumni.  One thing we heard often from various 
stakeholders was the need for a place for students, alumni, and professors to connect and 
continue discussions outside of class.  Many times alumni lose contact with the others from the 
course because they move or their phone number changes.  This makes it difficult for directors 
and other alumni to stay connected to each other.  With a forum page these students will always 
the opportunity to go back and be in contact with someone from the course again. They will also 
have the opportunity to partake in scholarly discussions about various topics they are learning 
about. This implementation would be beneficial to students and alumni of the course to continue 
their discussion based learning that they partook in as part of the course. 
5.2 Children’s Resources 
An aspect of the project that we considered including was a page for children’s resources. 
Many of the students and alumni have families and children that impact their ability to continue 
their education. These resources would help the students and alumni to find childcare or 
alternative education for their children while working towards their own education. These types 
of resources could include free or low cost childcare for when students and alumni are 
continuing their education or parent/child classes where the students and their children can learn 
together. Another possible option is to create a calendar of children’s classes to follow along 
with their parents Clemente Course schedule. 
36 
 5.3 Updating the Website 
The guide of resources that we created can be easily transferred onto 
clementeworcester.com. The page was set up in a way that they can be listed on the website and 
easily followed. The colors and themes of the guide also follow those of the website. However, 
many of the links and several formatting things may need to be done when transferring all of the 
information listed onto the website. On top of all of this, a purposeful and helpful website 
requires regular updates and maintenance. We recommend appointing one person or a small 
group of people to be in charge of managing the website.  This involves adding and approving 
events for the calendar, keeping resources up-to-date, posting to the blog and gallery pages, and 
updating the layouts and other web page elements in Wordpress as needed. 
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